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ABSTRACT: This survey-correlational study aimed to investigate the influence of storytelling activities on the 

development of social skills and interpersonal behaviors in early childhood for the academic year 2025-2026. The 

participants were thirty-seven (37) Kindergarten 2 pupils. The independent variable was storytelling activities, while 

the dependent variables were social skills and interpersonal behaviors. Data were gathered using a researcher-made 

storytelling activities questionnaire, social skills questionnaires, and interpersonal behavior questionnaires. The 

statistical tools utilized were mean, standard deviation, Analysis of Variance, and Pearson Product-Moment 

Correlation, with all inferential tests set at a 0.05 level of significance. Findings revealed that the implementation of 

storytelling activities was very high.  The social skills and interpersonal behaviors were high. There was a strong and 

significant positive relationship between storytelling activities and social skills. There was a very weak and non-

significant relationship between storytelling activities and interpersonal behaviors. There were significant differences in 

social skills and interpersonal behaviors based on the levels of storytelling activities.  
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I. INTRODUCTION 

 

Early childhood is a crucial stage for developing children’s social and interpersonal skills, as they begin learning how 

to build relationships, express emotions, cooperate with others, and respond to different social situations. Among the 

strategies that support this development, storytelling has been recognized as a powerful yet often underutilized 

approach that extends beyond language learning and promotes social growth. Through stories, children encounter 

characters and situations that model emotional expression, problem-solving, and respectful interactions, helping them 

develop values such as kindness, patience, cooperation, and emotional regulation (Fivush et al., 2018). Research further 

shows that storytelling promotes active participation through listening, turn-taking, questioning, and self-expression, 

which are essential foundations of children’s social and emotional development (Nicolopoulou et al., 2015; Denham et 

al., 2015). 

 

Social skills refer to children’s ability to communicate needs, share resources, cooperate in activities, and resolve 

simple conflicts, while interpersonal behaviors involve actions such as empathy, helping others, negotiating 

disagreements, and initiating positive interactions. These skills are essential in helping young learners participate 

confidently in classroom routines, build friendships, and engage meaningfully with others. Storytelling provides a 

natural avenue for practicing these abilities through role-playing, listening, and interpreting characters’ actions, making 

it an effective strategy for strengthening children’s social competence and relationship-building skills (Denham et al., 

2015; Durlak, 2015). This study, therefore, examined the influence of storytelling activities on the development of 

social skills and interpersonal behaviors among early childhood learners, exploring its role as an intentional strategy for 

promoting positive social development in kindergarten settings. 

  

The study is anchored in major developmental theories explaining how children acquire social behaviors through 

interaction, observation, and guided experiences. Vygotsky’s Sociocultural Theory emphasizes that learning occurs 

through guided social interaction, making storytelling a scaffold for language, empathy, and cooperative behavior 

(Fleer, 2016). Bandura’s Social Learning Theory explains that children imitate observed behaviors, and story characters 

provide models of sharing, helping, and conflict resolution (Schunk, 2016). Erikson’s Psychosocial Development 

Theory highlights that early childhood is a stage where children develop initiative and confidence through social 
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interaction, which storytelling encourages through participation and role-play (Berk, 2018). Piaget’s Cognitive 

Development Theory emphasizes symbolic learning, where stories help children understand abstract values through 

concrete examples (Berk, 2018). Lastly, Bronfenbrenner’s Ecological Systems Theory stresses that development is 

shaped by environmental influences, with storytelling serving as a bridge connecting home, school, and cultural values 

while reinforcing positive social behavior (Rosa et al., 2017). 

 

The primary objective of this study was to investigate the impact of storytelling activities on the development of social 

skills and interpersonal behaviors in early childhood learners. Specifically, it sought to find answers to the following 

questions: 

 

1. What is the level of implementation of storytelling activities in early childhood classrooms? 

2. What is the level of social skills among children exposed to storytelling activities? 

3. What is the level of interpersonal behaviors exhibited by children participating in storytelling sessions? 

4. Is there a significant relationship between the level of storytelling activity implementation and the development of 

social skills in children? 

5. Is there a significant relationship between the level of storytelling activity implementation and the development of 

interpersonal behaviors in children? 

6. Are there significant differences in social skills and interpersonal behaviors between children frequently exposed to 

storytelling and those less regularly exposed? 

 

II. RELATED LITERATURE 

 

Story Telling Activities 

Storytelling is widely recognized as a powerful educational strategy that supports children’s cognitive, linguistic, 

social, and emotional development by connecting learning with meaningful narratives and familiar experiences 

(Vecchiotti, 2018). From a cognitive perspective, storytelling enhances attention, comprehension, memory retention, 

critical thinking, and problem-solving as children construct mental images, analyze cause-and-effect relationships, and 

interpret characters’ actions within real-life contexts (Haden, 2018; Isbell et al., 2017; Kim, 2018). It also plays a vital 

role in socio-emotional development by helping children recognize emotions, develop empathy, practice emotional 

regulation, and strengthen interpersonal skills such as communication, cooperation, and perspective-taking through 

interaction with story characters and guided discussions (Nicolopoulou et al., 2015; Heath et al., 2017; Jalongo, 2017). 

Beyond these benefits, storytelling contributes to cultural identity formation and language development by exposing 

children to culturally relevant narratives, rich vocabulary, grammar patterns, and early literacy structures that 

strengthen communication and reading readiness (Ladson-Billings, 2016; Coyne et al., 2018; Cremin et al., 2016). 

Technological advancements such as digital storytelling further enhance engagement and creativity, although effective 

implementation depends on teacher competence, appropriate story selection, supportive classroom environments, and 

sufficient resources to maximize learning outcomes (Neumann et al., 2017; Collins, 2016; Tsai, 2015). 

 

Social Skills 

Social skills are essential competencies that enable young children to interact effectively, build positive relationships, 

and function successfully in school and community settings. These skills—such as listening attentively, turn-taking, 

cooperation, following instructions, emotional regulation, respectful communication, empathy, conflict resolution, and 

prosocial behaviors—develop gradually through modeling, guided practice, social interaction, and supportive learning 

environments rather than emerging automatically (Denham, 2015; Rose-Krasnor et al., 2016). Strong social skills are 

closely linked to academic success, emotional well-being, peer acceptance, and behavioral adjustment, while 

underdeveloped skills may lead to conflict, anxiety, withdrawal, or difficulty adapting to school routines (McClelland, 

2018; Perenboom, 2019). Research emphasizes that early childhood is a critical period for developing these 

competencies, as they shape future relationships, self-confidence, emotional maturity, and long-term life outcomes. 

Teachers play a vital role by creating structured opportunities for children to practice cooperation, patience, 

communication, respect, and emotional expression through classroom routines, guided play, collaborative activities, 

and positive reinforcement, helping children become socially competent, emotionally resilient, and responsible 

members of their learning community (Jones, 2021; Blair, 2019; Padilla-Walker, 2015). 

 

Interpersonal Behaviors 
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Interpersonal behaviors are essential to young children’s social development because they shape how children build 

relationships, communicate, cooperate, and function within classroom environments. These behaviors include actions 

such as initiating conversations, participating in group activities, sharing, helping others, showing empathy, responding 

kindly, and resolving conflicts peacefully. Research shows that children who demonstrate positive interpersonal 

behaviors tend to develop stronger peer relationships, experience better emotional well-being, and show greater 

academic engagement, while those with weaker interpersonal skills may face peer rejection, conflict, or adjustment 

difficulties (Denham, 2015; McClelland, 2018). Interpersonal behavior develops through observation, guided practice, 

supportive relationships, and cultural influences, with teachers and caregivers playing a vital role in modeling 

respectful communication and reinforcing positive behaviors. Studies further emphasize that skills such as empathy, 

cooperation, emotional regulation, and conflict resolution are strongly influenced by classroom experiences, family 

interactions, and cultural values, making interpersonal development a crucial foundation for children’s long-term social 

competence, emotional maturity, and success in increasingly diverse social environments (Rose-Krasnor, 2016; Tan, 

2022). 

 

III. METHODOLOGY 

 

This study examined the impact of storytelling activities on the development of social skills and interpersonal behaviors 

among Kindergarten pupils during the school year 2025–2026. It utilized a survey-correlational research design, with 

storytelling activities as the independent variable and social skills and interpersonal behaviors as the dependent 

variables. The participants consisted of 37 randomly selected Kindergarten Two pupils, determined through Taro 

Yamane’s formula and selected using stratified random sampling (Ponto, 2015; Cherry, 2022; Frey, 2018). Data were 

collected using researcher-made questionnaires on storytelling activities, social skills, and interpersonal behaviors, all 

of which underwent face and content validation, pilot testing, factor analysis, and reliability testing using SPSS. The 

instruments demonstrated acceptable reliability, with Cronbach’s alpha values of .750 for storytelling activities, .726 

for social skills, and .809 for interpersonal behaviors, confirming their validity and reliability (Fraenkel et al., 2016). 

Data gathering was conducted with permission from the school principal, and respondents were guided during 

questionnaire administration while ensuring the confidentiality of responses. Statistical tools used for analysis included 

mean, standard deviation, one-way ANOVA, and Pearson’s r, with a 0.05 level of significance used to determine 

differences and relationships among the variables. 

 

IV. RESULTS AND DISCUSSION 

 

A. Implementation of Storytelling Activities 

Table 1 presents the mean and standard deviation for the implementation of storytelling activities in the classroom. The 

results indicate that the storytelling activities received a mean score of 4.32, with a standard deviation of 0.30. This 

suggests that the implementation of these activities is very high, reflecting a consistently strong engagement in 

storytelling practices among the Kindergarten 2 pupils. The relatively low standard deviation indicates that the 

responses were fairly uniform, with most observations closely aligned around the mean. 

 

Table 1: Mean and Standard Deviation of Implementation of Storytelling Activities 

 

Category Mean Description SD 

Story Telling Activities 4.32 Very High 0.30 

 

Note Interval. Very High - 4.21 - 5.00: High - 3.41 - 4.20: Moderate - 2.61 – 3.40:  

Low -1.81 – 2.60: Very Low - 1.00 – 1.80  

 

The findings show that the implementation of storytelling activities is very high, indicating that teachers consistently 

and effectively use storytelling as part of classroom instruction. This regular exposure helps pupils develop language 

skills, creativity, listening ability, comprehension, and confidence in expressing ideas, while also encouraging interest 

in reading and learning. 

 

These results suggest that teachers are effectively integrating storytelling as an important learning strategy, supported 

by appropriate training, available learning materials, manageable class size, and school support for creative teaching 
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approaches. This is supported by the study of Rahiem (2021), which found that well-structured storytelling activities 

significantly enhance literacy, learning engagement, and social-emotional development among young learners. 

 

B. Level of Social Skills Among Children Exposed to Storytelling Activities 

Table 2 shows the mean and standard deviation for the social skills of the Kindergarten 2 pupils. The results indicate 

that social skills received a mean score of 4.15, with a standard deviation of 0.63. This suggests that the pupils’ social 

skills are high, reflecting their ability to interact positively with peers, communicate effectively, cooperate in group 

activities, and demonstrate empathy and respect in the classroom. The moderate standard deviation indicates that while 

most pupils display high social skills, there is some variation among individuals. 

 

Table 2: Mean and Standard Deviation of Social Skills Among Children 

 

Category Mean Description SD 

Social Skills 4.15 High 0.63 

 

Note Interval. Very High - 4.21 - 5.00: High - 3.41 - 4.20: Moderate - 2.61 – 3.40:  

Low -1.81 – 2.60: Very Low - 1.00 – 1.80  

 

The Kindergarten 2 pupils demonstrate a high level of social skills, indicating that most children can interact positively 

with peers, communicate effectively, cooperate in group activities, and show empathy and respect. This suggests that 

early classroom experiences, including interactive activities such as storytelling and group learning, help strengthen 

children’s social development and emotional regulation. 

 

These findings are supported by studies showing that supportive classroom environments and engaging learning 

activities significantly improve children’s social competence. Research by Aksoy and Baran (2020), Maleki et al. 

(2019), and Nicolopoulou et al. (2015) emphasizes that storytelling, play-based learning, and positive teacher guidance 

contribute greatly to developing communication, cooperation, and positive social behaviors among young learners. 

 

C. Interpersonal Behaviors Exhibited by Children 

Table 3 presents the mean and standard deviation for the interpersonal behavior exhibited by Kindergarten 2 pupils. 

The results show a mean score of 4.14 with a standard deviation of 0.63, indicating that the pupils’ interpersonal 

behavior is high. This suggests that most children can maintain positive interactions with peers and adults, demonstrate 

respect, cooperate in group activities, and respond appropriately in social situations. The moderate standard deviation 

indicates some variation among pupils, but overall, the children exhibit strong interpersonal skills that contribute to a 

harmonious and collaborative classroom environment. 

 

Table 3: Mean and Standard Deviation of Interpersonal Behavior 

 

Category Mean Description SD 

Interpersonal Behavior 4.14 High 0.63 

 

Note Interval. Very High - 4.21 - 5.00: High - 3.41 - 4.20: Moderate - 2.61 – 3.40:  

Low -1.81 – 2.60: Very Low - 1.00 – 1.80  

 

The Kindergarten 2 pupils demonstrate a high level of interpersonal behavior, showing that most children can interact 

positively with peers and teachers, cooperate in group activities, communicate respectfully, and respond appropriately 

in social situations. This indicates that early childhood learners are developing important relationship-building and 

communication skills that support both learning and social adjustment. 

 

The strong interpersonal behavior observed may be influenced by interactive classroom experiences such as 

storytelling, collaborative play, and group learning, together with supportive teachers who model positive social 

behavior. Studies by Torres, Domitrovich, and Bierman (2015), as well as Dong et al. (2023), confirm that structured 

social activities and positive early interactions significantly strengthen children’s interpersonal skills and overall social  

competence. 
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D. Relationship Between Storytelling Activities and Social Skills  

Table 4 presents the relationship between storytelling activities and the social skills of Kindergarten 2 pupils. The 

results show a Pearson r value of 0.418 with a significance level of 0.000, indicating a strong positive correlation 

between the two variables. This means that as the implementation of storytelling activities increases, the social skills of 

the pupils also tend to improve.  

 

Table 4: Pearson r Between Storytelling Activities and Social Skills 

 

Variables r Sig 

Storytelling Activities and Social Skills .418* .000 
 

*p < .05 – significant at 5% level 

 

The findings reveal a strong and significant positive relationship between storytelling activities and social skills among 

Kindergarten 2 pupils, indicating that frequent and effective storytelling helps improve children’s communication, 

cooperation, interaction, and ability to express themselves. This suggests that storytelling serves not only as a language 

development strategy but also as an effective tool for strengthening children’s social competence through active 

participation and shared learning experiences. 

 

This result is supported by studies of Nicolopoulou et al. (2015) and O'Byrne, Stone, and White (2018), which found 

that storytelling activities promote communication, collaboration, and meaningful social interaction. The interactive 

nature of storytelling, including discussion, role-playing, and group participation, provides children with valuable 

opportunities to practice and develop essential social behaviors. 

 

E. Relationship Between Storytelling Activity and Interpersonal Behaviors 

 Table 5 presents the relationship between storytelling activities and the interpersonal behaviors of Kindergarten 2 

pupils. The results show a Pearson r value of -0.047 with a significance level of 0.781, indicating a very weak and non-

significant relationship between the two variables. This means that the implementation of storytelling activities is not 

significantly associated with the interpersonal behaviors of the pupils. 

 

Table 5: Pearson r Between Storytelling Activities and Interpersonal Behaviors 

 

Variables r Sig 

Storytelling Activities and Social Skills -.047ns .781 
 

nsp > .05 – significant at 5% level 

 

The findings show a very weak and non-significant relationship between storytelling activities and interpersonal 

behaviors among Kindergarten 2 pupils, indicating that storytelling alone does not directly influence how children 

interact, cooperate, or respond to peers and teachers. This suggests that while storytelling supports language 

development, creativity, and social skills, interpersonal behaviors may be shaped more strongly by factors such as 

family environment, peer interaction, teacher guidance, and everyday social experiences. 

 

This result may be explained by the nature of storytelling, which often emphasizes listening, comprehension, and 

imagination rather than direct practice of interpersonal behaviors. The study by Sari, Hapidin, and Nurani (2018) 

supports this finding by showing that storytelling affects behavior more effectively when combined with guided 

interaction, emotional engagement, and explicit social reflection. 

 

F. Differences in Social Skills and Interpersonal Behaviors Based on the Levels of Storytelling Activities 

Table 6 presents the results of the ANOVA examining differences in social skills and interpersonal behaviors based on 

the levels of storytelling activities among Kindergarten 2 pupils. For social skills, the analysis revealed a significant 

difference among the groups, with an F-value of 12.773 and a significance level of 0.000. This indicates that pupils 

exposed to higher levels of storytelling activities demonstrated significantly higher social skills compared to those with 

lower exposure. For interpersonal behaviors, the ANOVA also showed a significant difference among the groups, with 
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an F-value of 20.234 and a significance level of 0.000. This suggests that pupils exposed to different levels of 

storytelling activities exhibited varying interpersonal behaviors, with those experiencing higher levels of storytelling 

demonstrating stronger interpersonal interactions. 

 

Table 5: ANOVA on the Differences in Social Skills and Interpersonal Behaviors Based on the Levels of Storytelling 

Activities 

 

Category Sum of 

Squares 

df Mean 

Square 

F Sig. 

Social Skills 

    Between Groups 2.482 2 1.241 12.773* .000 

   Within Groups     3.303 34 .102   

   Total 5.784 36    

Interpersonal Behaviors 

   Between Groups 3.843 2 1.422 20.234* .000 

   Within Groups 2.389 34 .070   

   Total 5.232 36    
 

*p < .05 – significant at 5% level 

 

The findings show significant differences in pupils’ social skills and interpersonal behaviors based on their level of 

exposure to storytelling activities. Pupils who experienced more frequent and engaging storytelling demonstrated 

higher levels of communication, cooperation, social interaction, and stronger relationships with peers and teachers. This 

suggests that storytelling can positively contribute to both social and interpersonal development in early childhood. 

 

These results imply that the quality and frequency of storytelling activities matter. Interactive storytelling provides 

children with opportunities to participate in discussions, role-play, share ideas, and practice positive social behaviors, 

allowing them to strengthen both communication and relationship-building skills in meaningful learning situations. 

These findings are supported by studies of Rahiem (2021), Nicolopoulou et al. (2015), and Sari, Hapidin, and Nurani 

(2018), which emphasize that well-structured and interactive storytelling activities enhance children’s language 

development, social competence, and prosocial behavior. 

 

V. CONCLUSION 

 

Storytelling has become a powerful part of the Kindergarten 2 classroom, with teachers consistently integrating it into 

daily learning experiences. Its very high level of implementation shows that young learners are regularly exposed to 

activities that strengthen language development, creativity, listening comprehension, and early literacy skills. More 

than simply telling stories, this practice creates meaningful learning experiences that stimulate children’s imagination 

and curiosity, highlighting storytelling as an essential strategy in supporting cognitive, social, and emotional growth 

during the early years of education. 

 

Kindergarten 2 pupils demonstrate high social skills, showing that they are generally able to communicate effectively, 

cooperate with classmates, and display empathy and respect during classroom interactions. At this stage of 

development, strong social skills are crucial because they help children build relationships, manage emotions, work 

collaboratively, and participate confidently in learning activities. This suggests that interactive classroom practices, 

combined with supportive teacher guidance, are successfully creating an environment where children learn how to 

connect and interact positively with others. 

Children also exhibit high interpersonal behavior, reflecting their ability to engage positively with both peers and 

teachers, cooperate during group activities, and respond appropriately in various social situations. These behaviors are 

important because they form the foundation of healthy communication, emotional development, and relationship-

building that children will continue to rely on as they grow. A classroom environment that encourages interaction, 

respect, and collaboration appears to be helping children develop these essential interpersonal competencies early in 

life. 

http://www.ijirset.com/


|www.ijirset.com |A Monthly, Peer Reviewed & Refereed Journal| e-ISSN: 2319-8753| p-ISSN: 2347-6710| 

Volume 15, Issue 9, September 2026 

|DOI: 10.15680/IJIRSET.2026.1509005| 

IJIRSET©2026                                      |     An ISO 9001:2008 Certified Journal   |                                        11854 

A clear connection exists between storytelling activities and the development of social skills, showing that children 

who are more frequently engaged in storytelling tend to demonstrate better communication, cooperation, and social 

interaction. This highlights that storytelling goes far beyond language development and serves as a valuable tool in 

building social competence. As children listen, share ideas, and participate in discussions, they become more confident 

in expressing themselves and more comfortable engaging with others, creating a more interactive and supportive 

learning environment. 

 

Interestingly, storytelling shows only a very weak and non-significant relationship with interpersonal behavior, 

suggesting that storytelling alone may not directly shape how children interact or respond socially to peers and 

teachers. While storytelling remains highly effective in promoting creativity, language development, and engagement, 

interpersonal behaviors such as empathy, cooperation, and relationship-building may develop more strongly through 

direct social experiences, guided practice, and intentional behavioral modeling within everyday classroom interactions. 

 

What stands out most is that the level and quality of storytelling activities significantly influence both social skills and 

interpersonal development among Kindergarten 2 pupils. Children exposed to more frequent, engaging, and interactive 

storytelling experiences demonstrate stronger communication, better cooperation, and more positive social interactions. 

This reinforces the idea that storytelling is not merely an entertaining classroom activity, but a meaningful educational 

strategy capable of shaping how children learn, communicate, and connect with the world around them. 
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